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TWELFTH GRADE COMPOSITION. 
Doctor Johnson once remarked that men needed, not so much to 
be informed as to be reminded. 
"But for that supporting adage, I know not how I should have 
mustered courage to approach this hour", says Professor George 
Lyman Kittredge, in the introduction to his essay on 11 Shakspere." 
The next paragraph expresses so aptly my own feelings on the sub-
ject that I take the liberty of quoting it in full. 
"For I have neither conceit enough to fancy that I can say 
anything new; nor stodginess enough to rehearse old saws with the 
self-conviction of Sir Oracle; nor sophistry enough to turn common-
places into paradoxes by standing them on their heads; nor enough 
of the philosopher or the modern critic in me to parade them as 
novelties by draping their shrunk shanks in the ample robes of an 
esoteric jargon." 
In the following pages there is a discussion of the fundamental 
principles of composition, namely: tJnity, Coherence and Emphasis; 
the motives for teaching the art of writing; methods of teaching 
composition in the High School; some original data; and, finally, 
some of the necessary qualifications for a good English tea cher. 
Composition, made up of the two Latin words "con" and "pono", 
means, literally, "putting together". This putting together of 
words and phrases in a logical and intelligible order is what we 
mean by Composition. When the process of putting together words 
and phrases in an orderly manner is completed, the result must be 
intelligible, and must be achieved by the use of as few words as 
possible. 
2. 
Unity, Coherence and Emphasis, the fundamental principles of 
Composition, must constantly be in evidence in every composition 
worthy of the name. Unity requires that every composition should 
"group itself about one central idea." Coherence demands that 
each part of the composition should bear a close relation to every 
other part. Emphasis necessi~ates the placing of the chief ideas 
of a composition in such a manner as to attract readily the read-
er's attention. 
Words, on the other hand, are only the symbols of thoughts 
and impressions they are meant to convey. We should, therefore, 
be concerned with the meaning or impressions the words are meant 
to convey, and not with the mere symbols themselves. The orderly 
arrangement of words brings u ,s to the sentence, which is the simple 
declaration of a fact. 
Sentences may be classified in two ways; according to the mean~ 
ing and according to the form. Classified as to meaning, we find 
declarative, interrogative, imperative or exclamatory sentences; 
classified as to form, we find., simple, compound and complex 
sentences. The simple sentence contains only one verb and makes 
a simple declaration of a single fa.ot. Compound and complex sen-
tences contain more than one verb and convey more than one im-
pression. 
According to Stormzand and O'Shea's "How :Much Grammar?", 
there are eight different types of complex sentences:-l."those 
containing a single adverbial clause; 2. a single adjective clause; 
3. a single noun clause; 4. compound or parallel dependent ·clauses; 
5. complex or secondary dependent clauses; 6. complex interrogative; 
7. complex imperative; a. complex exclamatory sentences." 
3. 
Next we have the paragraph, which is a group of sentences, 
centering about a single thought. The whole composition is made 
up of an indefinite number of para graphs so arranged as to main-
tain constantly the principles of Unity, Coherence and Emphasis. 
TransfLtions should be gradual and summaries fre quent, if the 
composition is long. 
In addition to the fundamental principles of composition, we 
must have style, that elusive quality by which one composition is 
I 
distinguished from all other compositions. This style may have 
three qualities:"intelleotu~l for clearness; emotional for foroe; 
aesthetic for elegance. You either understand or you do not; you 
are either interested Qr bored; you are either pleased or you are 
not." 
As for clearness, this quality of style makes unmistakable 
the meaning intended to be conveyed. Ambiguity and vagueness 
destroy clearness. 
In regard to foroe, arrangement is an important means of ob-
taining force; also, the use of connotative words, figures of 
speech, sensory impressions and a direct appeal to the emotions 
aid in riveting the reader's attention and supply that emotional 
quality of style which is called force. 
Elegance is the aesthetio qual i ty of style which pleases the 
cultural tastes of the reader. "Such ohoioe and composition of 
the elements as shall most exquisitely adapt itself to the eternally 
elusive reality of thought and emotion is what Elegance demands." 
But the basis of all style is good use. This must be "rep-
utable, national a.nd present , " Reputable is to be distinguished 
from coarse, slangy or outr~; national is to be preferred to local 
or sectional; the present usage is always to be preferred to the 
4. 
old, the transient or the obsolete. 
Barrett Wendell's advice on writing compositions, uttered in 
1891, still holds good. (English Composition by Barrett Wendell) 
"First of all, be clear; address the average human being, 
remembering not what is commonplace in him, but what is human. 
Then be forcible: do not content yourself with merely addressing 
him, but do your utmost to hold hie attention. Finally, when 
these things are done, let your style have all the grace, the 
finish, the charm, that your finest care oan give it." 
MOTIVES FOR TEACHING ENGLISH CO!~OSITION. 
The motives for teaching English Composition are threefold: 
utilitarian, social and self-expressive, Things which the majority 
of normal pupils wish to do are: "to a.oquire something of value ~ 
(utilitarian); to communicate with others(sooial); to preserve 
something in written form; to improve in ability to use pleasing, 
forceful English( self-expressive)". 
The method of appealing to these motives and making use of 
them to secure better results in schoolroom tasks is known as 
Motivation. The work of the average school has not hitherto satis-
fied needs which the individual pupils experienced, Work external 
and foreign to the pupils'"personal hungers, longings, questions, 
experiences, and problems, does not render him aggressively self-
active.n 
The utilitarian motive is strongly felt by the commercial 
pupils. Merchandise must be sold through the spoken and written 
word; positions must be secured through well-wrttten and faultlessly 
worded letters of application; information, advice and understand-
ing are necessary for wise investment. 
5. 
The social motive is strongly appealed to when letters ex-
tending invitations and letters of thanks for courtesies offered 
are to be written. The pupils should provide the entertainment 
themselves. This may begin with a simple set of exercises in 
the home room. But this is not enough. The horizon must be 
broadened to include pupils from other rooms. Then, the whole 
school must share in the fun, and finally, a short play or other 
entertainment must be prepared for admiring parents and friends 
outside the school. 
The self-expressive motive is being constantly appealed to 
through all these other forme of composition, but some special 
forms of composition accentuate this motive. When the pupils 
discover some historic tradition or event which has never been 
written up for publication, their desire to express themselves 
is very keen. The hope of writing something worth publishing 
is one of the strongest motives in all composition work. Hence 
the importance and the value o£ the school paper in stimulating 
good work and self-expression is very great. 
The Boston Traveler Short Story Contest combines the utili-
tarian motive and the sel~-expressive motive very •ell and brings 
upon its editors every year a perfect avalanche of' short stories. 
Teachers and Principals f'avor the idea, and admit that the contest 
adds zest to the English classes. 
Sel~-development and self-expression are essential to success 
later in life. Ye~ how are pupils to acquire it, Who have their 
courses prescribed f'or them, and their daily work rigidly . planned 
out for them? We induce helplessness and then set about to remedy 
it af'ter the damage has been done. 
6. 
Herbert Spencer, whose educational theories were about seventy-
five years in advance o:f his time, said, "The individual, independent 
activity of the pupil is of much greater importance than the 
ordinary busy officiousness of many who assume the office of 
educators." 
That courage in"attaoking difficulties, patient concentration 
of the attention, perseverance through failures"- qualities so 
vitally necessary for success in after-life, is not fostered by 
rote-learning in ~he classroom. Where there is no interest, 
there can be no lasting value. Lack of real interest and, in 
place of it, a pretense of interest unfelt, only weaken the moral 
nature and encourage hypocrisy. 
Concerning tests on the relation bebeen interest and moral 
development, it was found that lack of interest led to moral weak-
ness and hypocrisy. As to mental fatigue, there is "lack of desire 
but not lack of ability." As to the learning curve, fluctuations 
are due to differences in attention and effort;"any distraction, 
worry or nervousness lowered the score of the subject." In re-
gard to memory, where there is no particular interest,"the ration-
ality and coherence make a great difference in ~he tenacity with 
which it is remembered. Again, the concreteness of a situation, 
or the e~tent to whioh an incti vidual brings bodily activity into 
the experience, increases the length of time that it will be 
remembered." Regarding interest and formal discipline, education-
al procedure must "cease to be statio and formal, and must beoome 
vital and dynamic." 
The idea of motivation is not a mere whim nor fad. It is 
scientifically and psychologically sound in its essentials and 
is rapidly being recognized as one of the"most important :factors 
in successful school work." 
7. 
PROFICIF~CY IN COMPOSITION. 
The first essential in successfUl composition work is to 
make the pupil realize the importance of proficiency in it. Make 
pupils understand that it is to their advantage to write and to 
speak clearly and concisely. As an aid toward this, imitation 
is a f'ine thing. 
"It(imitation) enters into the very fastnesses of character; 
and we, our souls, ourselves, are forever imitating what we see 
and hear, the forms, the sounds which haunt our memories, our 
imagination, We imitate not only if we play a part on the stage, 
but when we sit as spectators while our thoughts follow the acting 
of another, when we read Homer and put ourselves lightly, fluently, 
into the place of those he describes: we imitate unconsciously the 
line and co lour of the walls around us, the trees by the wayside, 
the animals we pet or make use of, the very dress we wear. Men, 
children, are susceptible beings, in great measure conditioned 
by the mere look of their medium," Walter Pater. 
In addition to imitation, the pupils should emulate the 
artist's observational faculty. As the artist must observe clearly 
and accurately what he is about to draw or paint, eo must the student 
of composition observe clearly and accurately what he is to describe 
on paper. He must get in the masses ~irst, and settle upon the de-
tails later. As a matter o~ fact, the details will deter.mine them-
selves to a large extent, provided the writer has clearly in mind 
the total impression he wishes to convey. 
''The new method of composition begins with the large, if in-
choate, thought that is to articulate itself in a paragraph or a 
group of paragraphs, and works down into the parts as they are 
conditioned by the purpose and spirit of the whole." 
8. 
As a sense of personal responsibility is gradually developed 
for proficiency in composition, much of the irksomeness of the 
average composition work is overcome. A true sense of responsibil-
ity toward one's knowledge and powers will make the pupil a 
"reverent curator ot· his treasures." 
It is the teacher's task to direct interest apd to create 
interest where it is lacking; ~or the teacher's point of view 
is that"of the race and the ages; his outlook, that of civilization 
and its needs." 
Chubb-"Teaching of English." 
S~~RY OF SECTIONS I AND II. 
In Sections I and II, there has been a discussion of the 
fundamental principles of composition; Unity, Coherence and 
Emphasis; the definition of the word,Oomposition; the classification 
of sentences according to ~orm and to meaning; the element of 
Style, which may have three qualities; intellectual, emotional, 
and aesthetic; the motives ~or teaching and using composition, 
which are threefold: utilitarian, social and self-expressive; 
the value of motivation as an aid to better ·work in composition; 
proficiency in composition as a first essential in successful 
self-expression; the value of imitation, according to Walter Pater; 
and finally, the new method of composition, which begins with the 
large mass and works up the details afterward. 
9. 
GENERAL METHODS OF TEACHING COMPOSITION. 
As for general methods in teaching Composition, we must 
first teach one thing at a time, but always must we teach that 
one thing in relation to what has preceded it and to what is to 
follow. Secondly, we must insist upon everything being done as 
well as it can be done, the ~irst time. The teacher must give 
directions clearly and accurately, the rirst time, and should not 
continue with directions elaborated or extended further, later in 
the hour. Directions must be clear, adequate and definite, the 
fi ret time they are given. The first time should be the last time. 
There fs nothing so devastating to the unity and coherence of a 
recitation as well as to a composition as the constant repetition 
o~ directions wnich should have been heeded the first time they 
were uttered. The pupil, in his composition work, should not be 
allowed to get into the habit of thinking that the rirst draft 
does no~atter; that it is only the first draft, and therefore 
of no vital importance. This kind of initial slackness "discounts 
subsequent effort.'' 
The new idea must receive a warm welcome in the pupil's mind. 
If received with hostility, all is lost. The pupil will not make 
any attempt to correlate it with the ideas he already has, nor 
will he make any attempt to assimilate it. It is vital, therefore, 
that this new idea be presented by the teacher in 8uch an attract-
ive and appealing way that there will be no danger of a hostile 
reception. When this hurdle has been successfully leaped, all 
is well. In preparation for the new idea, we must create. a 
favorable mental attitude and a right emotional -atmosphere. Then 
we must remove all "obvious stumbling blocks-allusions or strange 
names, a knowledge of -wh-ich is vital." 
10. 
Difficult but extremely interesting and valuable is practice 
in describing sensory impressions- the various messages which the 
five senses receive from a "Walk among the Fir Trees; Gathering 
Checkerberries; Our Winter Picnic; Among the Tapestries; Rambling 
in Sunny Spain; A Forest Fire." 
"As a spur to this developing sense of nicety the student 
should be taught that Nature never produces two objects exactly 
alike." 
Zest may always be added by taking topics connected with 
the other departments and assigning them for the work in English. 
The boys may be asked to describe an experiment in Physics or in 
Chemistry. The girls may be asked to describe some article of 
clothing they are making in the Sewing Department or some menu 
being prepared in the Domestic Science Depe.rtment. The history 
lesson will furnish constantly topics for discussion and debate. 
Translation from foreign languages ·:will give practice in good 
usage and will improve both the English and the translating ability. 
The American students should be taught, as are the French students, 
that a lapse in the mother tongue in any class is just as serious 
as in the English class itself. 
Caustic and unintelligent criticism of students' themes is 
devastating and has broken the spirit of more than one promising 
writer. Here are some comments on themes that may be used to 
advantage. 
"Shows genuine feeling; reveals accurate knowledge of details; 
fails to carry conviction; good in thought but careless in phrasing; 
too obvious in 1 ts structure; you he.ve maile us see the picture; 
original in conception; adequate vocabulary; not clearly enough 
conceived; too many short sentences; faulty paragraphing." 
According to Mr. Charles Swain Thomas, in "The Teaching of 
English in the Secondary Schools", the art of composition is the 
"power to express thought and emotion in suitable language." 
Aids to the art of composition are:"epeoific and accurate 
description; power in logic; logical arrangement and coherence; 
paraphrasing; making abstracts; recreating sensory images to 
arouse emotion." These are the recipes for the pupils. 
As for the teachers of composition, they must develop a 
11. 
"sense of form and organization." They must arouse the individual's 
interest and direct it into the proper channels; they must stimulate 
keen and accurate observation and the graphic description of 
those observations by means of connotative words and phrases; 
they should make use of the other studies in the curriculum; and 
finally, they should criticize constructively and sympathetically. 
:· / 
"Certain it is that there is unlikely to be unusually good 
execution without unusually vivid conception. One of our first 
attempts, therefore, should be -to arouse a glowing interest in 
something speQific, for interest spontaneously incites expression, 
and free expression is one of our chief aims. With the impulse 
established, pride in the perfo.rmance may be later- perhaps con-
currently- aroused." 
If composition teaching is dull, it is the teacher's own 
fault. It is because the teacher is dull and unresouroeful, 
bound down by tradition and conventionality, afraid to embark 
upon liricb.a.rted:: \. -seae. She must invent her own devices to 
arouse the interest of the class, and she must be willing to 
find out what the pupils would. really like to write about. If 
the desires are reasonable, let the students write about what 
they are interested. in and add fresh life to the class. 
12. 
It is the teacher's task to lift stude~ts out of narrow and 
narrowing grooves of interest, and to"keep open," as Herbart puts 
it,llthe circle of their ideas and to expand that circle." 
"And yet we are convinced that the work of promoting good 
speaking and writing, and the vital appreciation of great liter-
ature, may be made, and ought aimfully to be made, work for 
character, for virtue, for social perfection. It is so made 
when it becomes a discipline in that scrupulousness which strives 
for fine accuracy and unflawed truthfulness in the expression of 
thought and fact, and for a noble, restrained and kindly command 
of all the stope of feeling. It is eo when it becomes a schooling 
in that considerateness w~ich would spare in conversation the 
puzzled "What?" that greets indistinct and negligent utterance. 
It is so when it fosters the humane desire to enliven, dignify, 
and enrich social intercourse by the stimulating give and take 
of the riches of personal life and thought.'' 
Thomas-"The Teaching o:f English in the Secondary 
Schools." 
We shall now turn to a discussion of some of the newer methods 
of instruction, namely: the individual method, the :project method, 
the problem method and the socialized recitation. 
A pioneer in the individual method was the New Britain, 
Conneoticut1 High School. A description of the individual method 
as it has been put into praotioe in the New Britain High School 
is to be found in . the following pages. 
13. 
SPECIAL METHODS OF TEACHING. 
The Individual Method. 
The individual method of instruction as put into practice 
in the New Britain, Conneoticut~ High School is as follows. 
Each student is given a uniform-size card, called a graph 
of accomplishment. On this card is recorded the pupil's name, 
the names of the courses, and the dates of completion by courses. 
The assignment is made for five weeks at a time, but it is possible 
for a pupil to do all the work in four weeks. When the work is 
completed, the pupil s is te~ted upon it. If he passes satis-
factorily, he may be given additional work and marked on the 
su~plementary work on a numerical basis; 80,85,90,95,or 100, 
by the teacher in charge. Each pupil keeps hie own graph and 
records his attendance. When he has completed the assignment 
satisfactorily and has passed the test, the teaoher of that 
subject puts her initials on the .card. When the teacher of 
each subject the pupil is taking has placed her initials on 
the graph, as a sign that the pupil has completed the work 
assigned, the graph is then considered a report card, and is 
taken home and signed by the parents at the end of each five-
week period. 
By this method, in each course t~ere is laid out all the 
work that a normal student can accomplish in the time allowed. 
The exceptional student may do extra work and receive extra 
eredit for it. But it is to be noted, that all the minimum 
work prescribed is required; not 55% or 60% of it. 
If, with the extra help and the extra time afforded by 
individual attention to each pupil from the teacher, a student 
is unable to do the minimum work required in that class, he is 
demoted. 
14. 
Message to the Teachers from the Principal. 
Senior High School, New Britain, Connecticut. 
PRACTICES MORE OR LESS COtiJMON TO THE SEVERATJ DEPARTMENTS IN THE 
1L\KING OF ASSIGNMENTS WITH SUGGESTIONS FOR SUCH UNIFORMITY AS 
MAY BE DESIRABLE. 
Essentials of a Five Weeks' Assignment 
Introductory Paragraph: 
Text..:.books: 
This paragraph, if possible, should prepare 
for the assignment, show the situation,make 
a setting for the scene. History, nature 
and use of the subject can be touched upon 
briefly. It should seek to arouse the con-
fidence and interest of the student. 
State the names of text-books, with authors, that are to 
be owned by the pupil. Include note-books for sci~nce 
and mathematics, map books for history, .and verb-form 
blanks for modern languages. 
Reference books: 
State the titles and authors. 
Ground to be covered: 
Topics for study: 
State the pages, chapters, lessons, exercises, 
articles. Incl ude the work of note-books. 
Name the important topics; 
e.g. Equations; circles and tangents; 
Dependent clauses using the subjunctive mood; 
A book review j 
The essay; 
Re:so.nano e j 
Circulation of the blood· 
Development of the Colonfal AssemblYj 
Territorial Expansion (Map). 
Standard of Attainment: 
Make thre.e or four definite statements of 
what the pupil should do in oral and 
written work; e.g. speed and accuracy in 
typewriting and stenography, requirements 
for credit in short tests, drills, monthly 
tests, note-book work. Standardized achieve-
ment tests and time tests may be referred to, 
also the maximum number of errors permitted. 
The quality of the minimum requirement is 
the point here, not the quantity. 
15. 
Outline of the Assignment: 
The work should be divided into twenty 
parts. 
Each part should be indicated by pages, 
lessons, eto. 
Each pa rt should contain complete direct-
ions for study. · 
a. Review questions. 
b. Pages to be read or studies and 
questions on these pages to bring 
out the essential points. 
o. Questions leading up to comparisons, 
contrasts, classifications. 
d. Ground to be covered in drills, 
short tests, monthly tests, note7book 
work. 
Statements that can be found in the text-book should not be 
included in the assignment. Indicate at what point in the 
assignment supplementary work may be done advantageously. 
The ideal assignment should be so definite in quantity and 
quality that the pupil at any time can tell whether he is 
passing or not, and why. 
Supplementary Work: 
The work should be more in quantity than the 
brightest pupils can accomplish by the end of 
the eighth. It should meet the varied interests 
of the pupils. It should include work to meet 
the extra needs of college preparatory pupils, 
and pupils who are pla~ning for normal schools. 
Some original work may be done under the super-
vision of the teacher. . 
A teet may be se~ by the teacher covering the 
important parts of the eighth, and taken by 
the pupils in "omitted periods." 
Credit should be indicated in order to have among the teachers 
of a department uniformity in grading. Quality as well as 
quantity should be determining factors. 
It is recommended that the make-up of the typed page, in the 
matter of topics, indentations, paragraphs, etc. foolow the form 
of this report. It is also recommended that the divisions of 
the outline be indicated by the twenty serial arabic whole 
numbers, two -or more numbers being included by the use of the 
hyphen whenever a topic is weighted two or more twentieths in 
value. 
16. 
. . .- " 
The Project Method. 
The project method is a "purposeful, whole-hearted activity" 
undertaken by an individual or a group of individuals, under 
congenial conditions and in a social attitude of good will and 
cooperation. 
Perhaps there is no single project which arouses more en-
thusiasm than the Better Speech Week campaign. Suggestions for 
this will be found elsewhere. 
One project to induoe better speech all the time was tried 
with ~arked success, in a neighboring high schhol. The class 
was to prepare a short speech to "broadcast" from the classroom. 
The teacher set up an imitation microphone on her desk • . Each 
pupil was requested to imagine that she was broadcasting her 
talk to all parts of the country. She was oautioned to omit 
"er' s" and ''ah' s"; to speak distinctly, clearly, slowly and with 
epi~ited inflection-
The first speaker was obviously discomfited; the next pupil, 
only slightly less embarrassed. But when they got into the spirit 
of the thing and forgot their self-consciousness, they improved 
in diction remarkably. 
Each one was told to greet the unknown audience. One girl 
said,"Good morning, fo~ks." This was immediately barred by the 
class, who objected to such undue familiarity and undignified 
announcing. "Good morning,everybody", was received with lukewarm 
enthusiasm. Finally, "Good morning, radio audience," was voted 
the most comprehensive and the most suitable salutation. 
Next, individual errors were noted, and politely but firmly 
called to the attention of the erring one. One girl who had made 
many errors was requested to re ·peat the whole talk, while the 
teacher pretended the microphone had not been properly adjusted. 
After every pupil had taken her turn at the microphone, 
the class decided that Mary J--had been most successful. The 
vote, by a show of hands, was unanimous. 
17. 
At the end of the period, I was surrounded by an eager 
group, clamoring for a chance to ask my permission to broadcast 
"Silas Marner", or ·to dramatize parts of "A Tale of Two Cities~ 
Couldn't they imagine that the audience could both see and hear? 
They had read about television and wished to put into practice 
what the scientists were still experimenting upon ! 
Needless to say, with snch a pitch of enthusiasm aroused, the 
reoi tat ions in " Silas Marner'' took on fresh life and interest. 
A different kind of project is that carried on by the 
pupils in the I~ incoln School in New York City, which Mr. Hughes 
Mearns describes in his book, "Creative Youth." 
The following poems, written by these pupils and first 
published in the school magazine, show what may be done in a 
classroom devoid of the usual critical attitude. These poems 
prove conclusively what may be done where the creative spirit 
is recognized and allowed to express itself, freed from the 
contemptuous ridicule of a blas6 class. 
Such work is not the product of a day nor of a week. Much 
preliminary in·eptration was furnished by the teacher. Many 
poems were read and studied before the pupils attempted to write 
a line. First efforts did not bear much fruit. Much painstaking 
rewriting and redrafting was necessary before the poems could 
be printed in the sc~ool paper. 
18. 
To compel a olass to remain after sohool and write a poem 
may be good discipline, but it is a poor way to foster a love 
for paetry 1 How different is the attitude in the Lincoln School, 
where creative effort is encouraged amid ideal surroundings. 
Hughes Mearns tells us in his introduction to "Creative Youth", 
"We are not primarily interested in making poets or even in 
making writers; our purpose has been simply to set up such an 
environment as might extend further the possibilities in creative 
writing of pupils of high school age. We had faith that the pro-
ductive range is more extensive than commonly believed, and that 
the best literary education comes with the amplest self-realiza-
tion of the individaul at whatever age he happens to be. So we 
have not thwarted effort, but encouraged it, rather; we have 
treated with respect every sort of genuine self-expression, and 
have rigorously refrained from a too pedagogic correction." 
How is this creative spirit to be brought out from its 
hiding place? Shame, embarrassment, a hypercritical attitude 
on the 'part of the class or of the teacher, coercion--all these 
tend to drive the creative spirit back into the innermost re-
cesses, never or rarely to appear again, without much kindly 
urging and encouragement, 
We find, too, that only on rare occasions does the creative 
spirit give forth its best the first time. There must be patienj; 
rewriting and redrafting. Form is not the first desideratum, 
but an idea there must be, first of all. For the idea there 
must be an inspiration, We cannot always afford to sit down and 
wait for the inspiration to come to us; we must go to meet it. 
A special room or a special desk in a room where we may always 
go helps many to meet the inspiration half-way. 
Representative Poems fro~ CREATIVE YOUTH by Hughes Mearns. 
Seasonal Impressions. 
I have experienced 
The languorous haze 
Of a summer eve, 
And the crackling cold 
Of a winter morn; 
And I have felt 
The tired mist 
Of an autumn noon; 
And the sprakling wine 
Of a youthful spring. 
Lincoln Reie. 
The North Wind. 
A Shivering Song. 
- I • 
The North Wind shakes the shivering moon 
And rattles the windows with a banging tune 
Hurling hie messages at the earth 
And hugging the trees with a shout of mirth. 
II. 
Howling his challenge to the night 
With all his blustering windy might 
The North Wind clings to hie hard-won prize 
With a miet-wreath'd brow and starlit eyes. 
Some and Others at the Private View 
What some saw. 
Rough aqua re houses; 
Long-hewn beams, piled here and there; 
Rat-trap jaws 
on heavy-jowled foundations; 
Lined ugliness. 
What others said. 
"Startling pictures !" 
"Imaginative creations !" 
"Inflorescence of the inner mind; 
Unattainable altitudes !" 
ncubic curves ! " 
Lincoln Reis 
Philip Jordan. 
The Path. 
I always take the path and not the road; 
I know not if· it is the pond or if it i s the trees 
Or the great drooping willow on the island; 
Yet I must take the path and not the road. 
Alwin pappenheimer 
19. 
The Door Stands Open Wynn Fairfield. 
~he ever-passing steps went by our door; 
We did not listen then, nor did we look outside; 
But now the door stands open. 
Some hang back, afraid to join the crowd that passes; 
Some gather in the doorway and watch eagerly. 
I am not afraid; 
I am not eager. 
I stand by the window and look at the faces~ 
I w0 uld know what life is, what the world is, 
Bef·br e I go. 
Thos e who come back are often sad or tired; 
The stories they tell are not always pleasant; 
Yet all who goput are happy; and they hurry, 
Looking ahea d at something just beyond, 
·There goes one now. She almost runs. 
And there come some who are returning; 
Their faces are lined and ugly, but their eyes are wise. 
Not all of them. I see one coming back 
Whose face is smooth and happy, 
But her eyes are empty-foolish. 
Why ? 
I will find out. 
There goes a face like mine that searches for an answer. 
What hP. s she learned ~ She may tell me •••• 
But she has passed .• 
I see a youth whose eyes are fixed on something far away; 
His is a face to follow and respect. 
I lean out. "Where are you going?" 
The vague, deep eyes turn slightly. 
"Just over there," 
"Where?" 
But he is gone. 
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Here returns a man whose face must once have been like that youth's; 
Hie eyes are broken windows, and he babbles without sense; 
What is this world that does such things to men ? 
There stands a man who watches those who start out; 
He sees them drop unnoticed things of value 
For which he stoops and searches in the dust; 
He is one who went out and has returned 
With nothing. 
I leave the window and look about the empty room. 
They all have gone ! I cannot warn them ••• 
"Tie just a s well. 
Youth's savage gift, I think,is that it will not ·look, 
And cannot see. 
I take a ~at glance back and gently close the door behind me; 
I catch a friendly hand that's half outstretched; 
And I am part of the crowd. 
' . 
21. 
The Problem Method. 
The problem method is closely akin to the project method; 
the chief difference is that in the problem method, the pupils 
work something out mentally, while in the project method, manual 
work of some kind is generally involved. 
Standards for evaluating a composition, worked out by 
members of a class, is a good example of the problem method. 
EVALUATING AN ENGLISH COMPOSITION. 
1. The title. 
Is it suggestive, unusual, brief, to the point, attractive ~ 
2. Opening paragraph. 
Does it set the story ? Does it take note of any of the 
four W's, who or what, when, where, why ? 
3. Does each sentence add a new thought ? 
4. Does the story lead logically to the point ? 
5. Does the ending sentence round up the story,i.e. give it a 
feeling of finish ~ 
6. Is the experience an unusual one? Or is it an ordinary ex-
perience especially well told ? 
7. Is there variety of sentence ? 
8. Is the English correct ? 
9. Are there any mistakes in the written mechanics- punctuation, 
spelling, etc. ? 
10. Do any particular words, phrases or sentences seem especially 
well chosen ? 
11. Was ~e paper neat and well arranged ~ (For written work) 
12. Did ~e speaker have poise ? (For oral work) 
13. Was his enunciation good ? (For oral work) 
22. 
Preparation of a Longer Composition. 
Outline for its Preparation, 
This outline was also worked out in class under the problem 
method. 
I. The subject. 
A. Interesting to me naturally. 
B. Interesting because it ought to be studied. 
II. Preparation. 
A. Source of material. 
B. Reading intelligently, thinking all the time, "Do I want 
B' Study of the material. this <?" 
c. Judicious selection and rejeotion. 
D. Organization of material selected. 
1. Outline. 
2. Plan of presentation. 
a. Historian's point of view. e.g. « Lincoln's Gettysburg 
Address.>' 
b. Individual's" II " e.g. Mary Raymond Shipman 
Andrews' "Perfect Tribute:' 
III. Writing the composition. 
A. Intr{)duction. 
1. Attractive beginning. 
2. Indication of setting, 
3. Brevity. 
B. Series of well-constructed paragraphs. 
1. Unity in single paragraphs. 
2. Sequence of paragraphs. 
3. Value of climax. 
c. Conclusion. 
1~ Summary 
2. Strength and sustained interest. 
IV. Evaluation. 
A. Reading aloud the composition. 
B. Qhecking for errors in arrangement or plan. 
c. " 
D. " 
" " 
" " 
" ·grammar. 
" appearance, penmanship, indenting 
for paragraphs. 
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A valuable aid to good work in composition, and a method 
of teaching which carries out the problem method very well is 
the French system of pr6cis writing. A pr6cis is not a para-
phrase; it is not an interpretation. It is putting the thought 
of a whole paragraph into one or two well-chosen sentences, em-
ploying the most connotative words and the fewest of them,requis-
ite to the thought or gist of the paragraph. 
No better method has eo far been devised to cause clear 
thinking and clearer expression, in composition work. Avoidance 
of verboseness and prolixity- the extravagant waste of words to 
cover up a thinly-veiled thought--this is the primary motive of 
pr6cis writing. It is surprising and gratifying to see how 
quickly a senior class will adopt and adapt the idea to their 
needs. It would seem that they had realized the deficiency 
but knew not how to correct it, judging from the avidity with 
/ ' 
which they went to work on their first precis exercise. The 
results were very gratifying. 
The students were allowed first to express the thought in 
several short, well-chosen sentences. This was too easy. 
The nex t task, a true test of their ability, was to write the 
thought in one sentence; limiting the time to twelve minutes 
and the number of words to leas than fifty. 
There are on the following page samples of work actually 
done in the Newton High School under the direction of Mr. 
Samuel Thurber, Head of the English Department in that school, 
and Editor of "Pr~cis Writing for American Schools." 
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"It is easy to say, 'Enlarge your vocabulary; first, that 
you may enter upon the privileges of a cultivated woman; and 
second, that you may be able to tell the truth ee.eily·::and accurate-
ly." But it is another and more difficult matter to prescribe 
the means by which this is to be dene. Every girl must, to e. 
large degree, work out her own method. The reading of the best 
books and co.nversation with cultivated folk are both helps to 
the free use of words. The dictionary is the best friend for 
your task. Never allow a strange word to pass unchallenged. 
Usually, it is wise to look it up at the moment. If that is 
impossible, it must be written firmly on the memory and traced 
at the first opportunity, It is good to encourage in yourself 
the habit of dawdling a little over the dictionary. It is the 
only place where dawdling reaps a harvest. To learn two new 
words a day--thoroughly to learn them, so that their use will 
not have a foreign accent--is to insure a large vocabulary 
before you reach middle age." 
Talks to Girls by Miss Hersey. 
Title--DICTIONARY CHIEF AID TO GIRL'S VOCABULARY. 
Pr~cis--Every girl must work out her own way of enlarging her 
vocabulary. Two good ways are to read the best books 
and listen to good conversation. Better still, is to 
make a friend of the dictionary. By going to it often, 
by even dawdling a little over its pages, and by learning 
from it two new words a day, a girl will gain a large 
vocabulary before she is fifty. (70 words) 
Title--THE DICTIONARY HABIT 
Precis--Though every girl must work out a method of her own for 
25. 
enlarging her vocabulary, all girls should read goo.d books, 
talk with educated people, and, above all, become well acquainted 
with the dictionary, consult it asr a friend, and learn from it 
two new words a day. (48 words) 
THe Socialized Recitation. 
The socialized recitation has been evolved with certain 
definite aims in mind which are, briefly: 
"To give the pupil a more favorable a.t ti tude toward the 
teacher. To give the pupil goals in terms of the work being 
done, and not in terms of satisfying the teacher, securing 
grades, etc. To develop skill in cocr-peration-the ability to 
adjust to and to work with others. To develop skill in oral 
expression through interested discussion." 
Douglase-.Modern Methods in High School Teaching. 
There are two kinde of socialized recitation; the folMnal and 
the info'l:mal. The formal is "the institutional, the parliament-
ary and the self-directing type. 11 The informal involves no 
special organization. Under the formal plan, English classes 
assume the form of debating societies, parliaments, clubs, staffs -
of newspapers, etc, The formal plan is too unwieldy; it takes 
too long to organize and is too apt to cause a stiltea and un-
natural atmosphere. 
The informal plan , is, therefore, more popular and more practical. 
It is simply a method by which the free ana. natural discussion of 
the day's work may be carried on with the teacher receding into 
the background, but steering the discussion so that pupils will -
not wander too far afield, wasting time and efforts. 
The underlying principles of the two plans are the same-
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"Under each, the group, through its representatives, manages and 
carries on, with the advice and suggestion of the teacher, the 
work of the class. As a group, under the leadership of the rep-
resentatives the class assumes a major share in the responsibili-
ties for the work." 
Douglass-Modem Methods in High School Teaching. 
In those classes which I visited, the informal plan was 
adopted. The pupils' spirit was good. They were obviously try-
ing to do their best, but with varying degrees of success. The 
results naturally varied with the material in the class and the 
length of time the plan had been in operation. 
Much depends upon the ability of the chairman. But if this 
is to be a truly democratic exercise, the weak and the strong 
must be given an equal opportunity to demonstrate their ability 
or lack of it, and the class will correspondingly thrive or fail. 
In one senior class, composed entirely of girls, tbe chair-
man allowed one girl to talk seven minutes overtime because she 
did not have the moral courage to stop her. In this same class, 
on another day with a different chairman, with five visitors in 
the room, and a Friday at that, the class rose to undreamed-of 
heights. ·uo one talked overtime. There was interested discussion 
after each speaker had finished. The topics were well-chosen; 
the deli~ery was excellent. There was a courteous recognition 
of the visitors, but no embarrassment and no pandering to the 
visitors' supposed likes or dislikes and no ·attempt to "show off." 
Everything was perfectly natural, perfectly sincere, and the end 
of the period came all too soon for teacher, pupils and visitors. 
In another class, the boys and girls had chosen their own 
subjects without logical arrangement or central theme. The 
result was a pathetic hodge-podge. 
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One poor boy attempted to tell about his summer on the Cape. 
He mentioned proudly the fact that, when the }lew York boat passed 
his house, the siren was blown long and loudly, both ~orning and 
evening. He, in his fatuous pride, imagined this to be a signal 
honor to hi~self and to his family-quite a personal tribute, in 
fact. But he was not to suffer from this illusion long. A pert 
little girl arose, and informed him in no uncertain terms that 
that was "nothing to get puffed up about"; that the New York 
boat blew its old whistle all the way along the Canal for the 
benefit of all summer residents~ 
In another class, this .time a senior commercial group,com-
poeed entirely of girls, the speaker made that very common error, 
the bane of all school teachers,"between you and I.n 
metaphorica1ly speaking, but of course said nothing. 
I scringed, 
The teacher 
looked embarrassed, but also said nothing. When the girl had 
finished, the teacher called for additions or corrections. 
Not a hand was raised. Attention was called to the fact that a 
serious grammatical error had been made. Still, there was an 
abysmal silence. Finally, in desperation, the embarrassed teacher 
called the class' attention to the error, so common to their ears 
that they had not even noticed that it had been made. 
On the other hand, I was privileged to hear a debate on the 
respective values of high school commercial training versus a 
business college training which was excellent. The ampunt of 
material each side produced was truly amazing. Active discussion 
and keen enthusiasm were aroused. So much genuine interest was 
manifested that the debate was continue,d for another lesson. 
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Contrast Between Socialized School Work and Fonnal School Work. 
Socialized . School Work. 
Natural interests 
Natural activities 
Critical attitude 
Social conduct 
Effort 
Thinking 
Expressing thoughts 
Independence 
Self-control 
Cognizance of values 
THE PUPIL 
THE TEACHER 
Creating natural environment 
Utili zing child purposes 
Guiding natural activities 
Student with the pupils 
Interest primarily in children 
Attention on desirable ends 
Formal School Work. 
Artificial interests 
Unmotivated tasks 
Passive attitude 
Non-social conduct 
Strain 
Memorizing 
Reciting information 
Dependence 
Imposed control 
Ignorance of values 
Making artificial setting 
Imposing teacher purposes 
Dictating artificial tasks 
Fountainhead of all knowledge 
Interest primarily in 
subject matter 
Attention on subject matter 
THE EDUCATIVE PROCESS 
Aim of social efficiency 
Taking into account present needs 
Natural, children's environment 
Normal readju~tment 
Real life ex~eriences 
Normal,natu~~l} activities 
Reference books 
Subject matter as means 
Including concomitant learning 
Discussions 
Unification of effort 
Psychological order 
Attitudes, skills, habits, knowledge 
Aim of unknown future readiness 
Donsideration of possible 
future needs 
Formalized schoolroom environ-
ment 
Formal learning 
Artificial exposures 
Abnormal,lifeless tasks 
Textbooks 
Subject matter as ends 
Emphasizing primary learning 
Recitations 
Di~ision of effort 
Logical order 
Subject matter, information, 
skills 
MODEF~ MBTHODS IN TEACHING Wilson-Kyte-Lull P.79. 
l 
In conclusion, the advantages and the disadvantages of the 
socialized recitation are: 
Disadvantages. 
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l."Monopoly of the discussion by the brighter pupils and submersion 
of the slower pupils. 
2. Quibbling and over-questioning. 
3. Divergence from the main point." 
Advantages. 
l."Day-by-day training in the underlying principles of helpful 
community living. 
2~ Interesting variation in classroom activity. 
3. Lessening of the disc~plinary strain of the school situation 
by utilizing the play instinct as an adjunct to learning. 
4. Substitution of group planning and direction for teacher-mandate. 
5. Desire for social approval rather than competitive and individual-
istic motives. 
6. Willingness to serve the group well in order that approval may 
be deserved." 
SUNffi~RY OF SECTION III METHODS OF TEACHING. 
In section III, Methods of Teaching, tbe following topics 
have been treated: general methods of teaching composition, with 
excerpts from Thomas' "Teaching of English in the Secondary 
Schools"; a description of the Individual Method of instruction 
as used in New Britain, Connecticut High School, with a copy of 
a message to the teachers from the Principal, describing the 
essentials of the plan; a discussion of the Project Method, with 
mention of Better Speech Week campaign and a better speech radio 
project carried out in the classroom; a description of the way 
in which tbe creative spirit is fostered in the Lincoln High 
School,New York City, with extracts from "Creative Youth" by 
Hughes :Mearns; an outline worked out in class for the preparation 
of a longer theme; standards for evaluating a compsition, also 
worked out in the classroom; the Problem Method, with especial 
emphasis upon precis writing, with evtracts from "Pr~cis Writing 
for American Schools;" a discussion of the Socialized Recitation, 
with descriptions of actual occurrences in a nearby high school; 
the contrast between socialized school work and formal school 
work, according to Wilson-Kyte-Lull in "Modern Methods of 
Teaching"; · the advantages and disadvantages of the socialized 
recitation, according to Pechstein and McGregor, in "The 
Psychology of the Junior High School Pupil.'' 
We are now ready to discuss certain principles particularly 
applicable to the twelfth grade in the teaching of composition. 
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GRADE XII COMPOSITION. 
A. Aims. 
l.To continue and build upon the work of Grade XI as may be 
possible and necessary. 
2. To utilize special interests for particular classes where 
conditions permit this. 
B. Material. 
·::. 1. Current events, magazine articles, topics developed by ob-
servation and library work, questions for informal debate, 
biography, general reading. 
2. In special courses: (a) Short Stories;(b) dramatizations 
and verse making; (o) debating; (d) newspaper writing; 
(e) economical and 'industrial interests; (f) commercial 
correspondence. 
c. Method. 
In teaching the short story, the plot should be laid in the 
environment of the pupil so that he writes about real experiences. 
A pupil who has lived in the West can give the atmosphere of the 
desert; and t he boy who .ha:ec· been a porter on one of the Great 
Lakes duri:p.g the eumme·r feels at home in that environment and the 
pictures he gives are likely to be vivid, Plots may be given 
outright to the pupil. The ability to make the reader see the 
story-the cha r acters in action- {to make the beater see the story-
the cha racters in action-) to make him feel tha t the conversation 
is "real talk", should be the aim of the writer. 
For the work in debating, wide reading on subjects of national 
i mportance. These subjects should be of present interest and should 
not be too difficult nor involve too much much detail. 
For the work in exposition the nucleus of interest for the 
long theme should be in the mind of the pupil. He lea rns a little 
about radium. Hie curiosity is aroused. By using the Reader's 
Guide ·he finds he may learn almost all there is to be known about 
this interesting subject. A boy in the fourth year has made a 
gas engine. His interest in engines is keen enough to lead him 
to find o'ilt'.-about marine engines. Economic questions concerning 
certain vocations are goo d material. ~he problem in the above 
cases will be to make the subjects interesting to an ordinary 
audience. 
For the work in advertising, analysis of good advertising in 
newspapers and magazines; the writing of a dvertisements for school 
activitee-athletio contests, plays, social events, sales of 
products made in the school. 
For journalism, the writing of eoitorials for the school 
paper; the study of the "news story", etc. 
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Narration, Description, Exposition and Argumentation are the 
four principle forms of discourse studied in the twelfth grade. 
Let us first diseuse Narration. 
Narration is" that form of discourse which relates events 
in sequence." It includes biographies, history, travel tales 
and short stories. 
The average senior class is most interested in Narration, 
because that connotes to them the opportunity to write original 
short stories and the -.. privilege of reading several collections of 
short stories by well-known writers. 
The seniors with whom I did my practice teaching were study-
ing the short story. It was most illuminating to note the careful 
preparation by the teacher, the building of a suitable background, 
before the pupils were allowed to write a word. Two volumes of 
short storits were read and discussed in class. Twenty short · 
stories were read otside of class and reported upon in the follow-
ing manner. 
On eaah card was to be written the following information: 
the name of the author and a brief eketoh of the author's life; 
the title of the story; a brief summary of the main events, working 
up to a climax as the au thor had do~ne; finally, a short paragraph 
stating the student's own reaction and classifying it as a folk 
tale, dialect story, etc. The twenty cards, properly wriiten up 
counted toward the theme work, according to the total number of 
words employed, the quality of the writing, the thoughts expressed, 
the grasp of the meaning, etc. 
In class, discussion of short stories was apt to pall. There-
fore, the teacher very skilfully interposed exercises in descrip-
tion, dictation and out lining plots. 
On one occasion when I was given charge of the class for 
the whole period, I read aloud to them about a third of a short 
story by Samuel Merwin, entitled nMore Stately :Mansions." I 
dictated to them the names of the principal characters and told 
them to finish the story. 
Some of the solutions were fully as good as that in the 
original story. Naturally, no one in the class guessed the 
correct solution. But that did not matter. The method of 
attack and the logical conclusion reached from the facts known 
weue~he imp8rtant thing~. The great majority ·of the students 
entered into the experiment willingly and whole-heartedly and 
wanted to try it again. There was only one girl whose imagina-
tion refused to help her. 
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There seems to be a subtle fascination for the adolescent in 
the unknown and the unknowable. The girls want to write about 
romance in far-o~f lands, and the boys want to write about de-
tectives, thieves and pirates. Therefore, it becomes our first 
duty to lead them back to familiar ground and to insist upon 
settings and characters with which they are familiar. One 
of the students was determined to write about Switzerland. Since 
she had never been there and knew nothing about the manners and 
customs of the Swiss people except what she had been able to 
acquire from books, she was finally persuaded to confine her 
setting to more familiar ground. 
Conversation seemd to be a lost art. It was either stilted 
and unnatural, or there was none. This defect had to be remedied 
through much careful thought and rewriting, 
Characters were very apt to be introduced too plentifully, 
without adequate explanation for their presence. One composition 
containea a regular Dickensian array. 
The greatest difficulty of all was with titles. SU1$able 
titles; titles that were not trite, that were not too long nor 
too short; titles tha.t should. give some hint of What ·the story 
was about without divulging too much; such titles had. to be 
evolved.. Their selection was more difficult than the writing of 
the whole story, in some oases. 
There follows a lesson plan, aimed. to help the pupils in 
writing an original short story. 
I,ESSON PLAI-T FOR THE STUDY OF THE ART OF SHORT STORY WRITING 
33. 
Aim: To help the students write their original short story. 
Previous work included.: sensory description exercises; character-
ization; expository exercises, particularly the writing of ad-
vertisements for lost and. found. articles,Help Wanted. advertise-
ments, etc • 
. The day's lesson: Brief summary of the principles of Unity, 
Coherence and Emphasis. Especial emphasis to be laid. upon the 
importance of working up to a good. climax and. stopping quickly. 
The danger of anticlimax is to be pointed. out and. reiterated. 
Dictation of the following paragraph and the assignment of the 
next day's lesson. 
"At five o'clock on the morning of the tenth of July, 1860, 
the front door of a certain house on Anchor Street, in the 
ancient seaport town of Rivermouth, might have been observed to 
open with great caution. This door, as the least imaginative 
reader may easily conjecture, did not open itself. It was 
opened by Miss Margaret Callaghan, who immediately closed it 
behind. her, paused for a few seconds with an embarrassed. air on 
the stone step, and. then, throwing a furtive glance up at the 
second story windows, passed hastily down the street towards 
the river." 
Assignment. 
Write what you imagine to be the rest of this story. 
Rememaer that you must work up to a logical climax as quickly 
as possible. Try to put life into what you write and do not 
introduce unnecessary characters. Bear in mind the time and 
the setting. Try to imagine yourself in the place of Margaret 
Callaghan, and tell what you would do under the circumstances, 
and why. 
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There follow exercises on Narration, suggested by nsecondary 
English" by Webster. 
1. Bring to class two or three news items. Read them to the 
clase. Have one member of the class write down the order of events 
in their sequence, as rela ed in the news item. Then have the 
class write the events in the inverted order. 
2. Keep an aoou~ate account of your time for three days;what 
you do in school and out of school. Condense the material into 
a well-ordered theme of not more than two pages. 
3. Build up a live story from a skeleton outline. Add to 
the narration of events, description and conversation. Make the 
conversation natural and logical. 
4. Choose one of the three endings given and write a be-
ginning for it which shall lead .up to the ending, in a logical 
manner. Also give the story a suitable title. 
5. Concentrate upon one incident in"Treasure Isla:p.d". 
Enlarge upon it, using your imagination freely. Giv.e it a 
different ending from that in the book. 
6. Choose one of the three outlines, each of which has a 
conclusion written out in full. Write out the story from the 
outline, imitating the style of the concluding paragraph. 
7. "Seleot a subject that will give you a chance for a 
vivid passage- a runaway, a fire, an accident, the game 1 three 
minutes before the end. Get thoroughly into the spirit of the 
thing, so that you cannot help giving life to the story, and 
then, in writing it, give special attention to movement.n 
8. Keeping in mind the following facts about narration, 
write a short story from your own experience. The number of 
characters must be limited; the time of action must be brief; 
the plot, simple; the paragraphs, short; the descriptive words, 
highly connotative. 
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Another interesting experiment in connection with the study 
of the short story is to take a census of the class' reading tastes 
outside the school room. The results are surprising and rather 
disheartening. So much of the reading done voluntarily is · of 
ephemeral character and extremely ordinary literary quality. 
The following census of a senior class' reading tastes was 
taken without previous warning or advice, while the teacher was 
out of the room. The students were told to put down their real 
l i kes and dislikes, without fear of lowered marks, censure from 
the teacher or unkind criticism from the practice teacher. 
The class was taking the General course. Only two were 
planning to go to college. Their choices of vocations were as 
interesting as their reading tastes. 
The major~ty specified a business career as the summum bonum. 
One girl stated that she intended to ~e either a trumpeter on 
the stage; a nurse; or an illustrator for magazines. 
The teaching profession attracted only one ~irl, who de-
sired to become a teacher .of Physical Educat.ion. 
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~ith true modern candor one girl wrote marriage as her career. 
Electrical engineering and business careers attracted the boys. 
Let us now turn to the reading census. The class was re-
quested to list in the order of preference three books; number 
one was to be the book they liked best; number two, the next 
in preference; number three, the least popular. 
A CENSUS OF GRADE XII IN READING PREFERENCES. 
Pupil A 
Pupil B 
Pupil c 
Pupil D 
Pupil E. 
Pupil F 
Pupil G 
Pupil H 
Pupil I 
Pupil J 
1. Silas Marner 
2. Lorna Doone 
. 3. -----------
1. Detective ·stories. 
2. ------- .. 3.---------
1. The Prophet 
2. The Rubaiyat of Omar Khayyam. 
3. Mary Glenn 
1. Beau Geste 
2. The Crisis 
3. The Perennial Bachelor 
1. Short stories in general 
2. Books by Sir Walter Scott 
3, The Little French Girl 
1. Travel books 
2. Novels, in general 
3. Plays 
1. Adventure stories 
2. Books by Jack London 
3. Love stories 
1. Romances 
2. V'lest ern stories 
3. Silas Marner 
1. Dracula 
2. Peggy of Beacon Hill 
3. The Little French Girl 
1. The Prisoner of Zenda 
2. War stories 
3. Character studies 
Pupil K 
Pupil L 
Pupil M 
Pupil N 
Pupil 0 
Pupil P 
Pupil Q 
Pupil R 
Pupil S 
Pupil T 
Pupil U 
Pupil V 
1; The Obstacle Race (Dell} 
2 ; The Harvester 
3. All of Shakspere 's plays ! 
1. Lorna Doone 
2. The Vanishing American 
3. Quentin Durward 
1. Lee Mis6rables 
2. Sorrell and Son 
3. Any by Dorothy Canfield FiSher ! 
1. Rubaiyat of Omar Khayyam 
2. ------------------------3. All war stories 
1. In the Pa1ace of t he King 
2. The Prairie Yeare_L( Carl Sandburg) 
3. Franklin's Autobiography 
1. The Amaz~ng Interlude 
2. ---------------------3. All war stories 
1. The Three Musketeers 
2. Pride and Prejudice 
3. Treasure Island 
1. Western stories 
2. Sea stories 
3. Detective stories 
1. The Pathfinder 
2. --------------
3. --------------
1. One Increasing Purpose 
2. The Lady Slipper 
3. "There's somd good in every ~ne." 
1. Soissors 
2. So Big 
3. Dancers in the Dark 
1. Books of travel 
2. Jane Abbott's books 
3. The Swiss Family Robinson 
Pupi~ W 1. A Tale of Two Cities 
3. --------------------
3. --------------------
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The ephemeral quality of so much of the reading is noteworthy. 
Few books there are which will be remembered. onefseason hence. Yet 
these have been put down in many instances as first choices. 
It is amusing to note the dista ste for "The Little French Girl" 
by Anne Douglas Sedgwick, when we consider the positive furore 
that the book created at the time of its publication. 
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ROW THE FRENCH BOY LEARNS TO WRITE ROLLO WALTER BROWN. 
"The ideal of writing well has been held up before the 
"li' rench boy .so long, and w1 th such seriousness, that he attaches 
more importance to ability of this kind than the average American 
boy could at present be led to comprehend.H 
The Fren!3h boy lea.rns to write at a very early age and is 
given constant practice in the use of the mother tongue. He is 
taught that words are useless unless they are related to physical 
or to mental reality. He also looks upon word-building with 
enthusiasm and regards the dictionary as a friendly aid in the 
power of vocabulary-building. The study of words as a preliminary 
to composition work results in the "enlarging, the sharpening 
and the quickening" .of the vocabulary. 
Material for themes should have three influences upon a 
pupil's life; it should "cultivate observation; imagination; 
and reflective judgment." 
A sample assignment calling for analysis, thinking and 
reflection is: 
"What are the three or four qualities that you prefer above 
all others in your friends ?" 
Another assignment calling for reflective thinking is a s 
:follows: 
"Have you formed any notion of the role of chance and the 
role of personal merit in the affairs of men ? What .. is it ?" 
Combining ima gination and reflective thinking is this task: 
"By drawing upon your memory and imagination, recount a journey that you supposedly take in an airplane. If you like, 
explain what part this journey has led you to believe air travel 
will play in the life of tomorrow." 
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Dictation plays a large part in the French boy's learning to 
write. Before he is old enough to comprehend the meaning of the 
sentences and paragraphs dictated, he is unconsciously learning a 
style, a fluency, and he is gaining an intimate acquaintance with 
the masters of French prose and poetry which will be of in-
estimable value to him all through hie school career. This idea 
of dictation is based upon the assumption that a child can learn 
skill in writing before he can comprehend the meaning of the 
words he has put down on the paper. Be this as it may, there 
are certain definite advantages in dictation as an aid in good 
composition writing which Mr. Brown lists as follows: 
1. Practice in sentence handling. 
2 • • Emphaeis on grammatical constructions. 
3. A help toward spelling, punctuation and capitalization. 
4. Enlargement of vocabulary and practice in using words 
already known. 
5. The mind is filled with standards of good speech. 
6. Dictation prevents the pupil from separating spoken 
language and writing. 
Intelligent and hearty cooperation from the other depart-
mente aleo . aide materially in the maintaining of high standards 
of composition. The French boy keeps note-books in all hie 
courses and the language in his Physics note-book must be 
grammatical; the words must be spelled correctly; the sentences 
must be punctuated correctly. If language work is faulty in 
the Science or in the History Department, the pupil's mark is 
lowered. If, on the other hand, the composition W<D·rk is 
unusually good, the mark is correspondingly raised. The teachers 
keep in close touch with each other on this matter of composition. 
work, both oral and written. With the knowledge that the 
language teacher is liable to descend upon him at any time and 
demand his note-books in other ~ubjects, the French boy needs 
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no further incentive to keep hie composition work on a relatively 
high plane. 
Much emphasis is also put upon the proper preparation of 
material. No boy is expected to write anything until he knows 
what he wants to describe, 
"The prevailing ideal, then, is not to make a great body 
of literary writers, but to enable boys whatever their chief in-
terests in life, to think their thoughts out into the best ex-
pression posstble, to record their feelings with accuracy and 
honesty, and to feel the importance of putting everything into 
good form." 
The criticism is usually invigorating and constructive rather 
than depressing and. destructive. Numerous exercises from the 
time they first go to s~hool, with the attendant correction of 
errors, day by day, result in fewer errors when the boy reaches 
the secondary schools. We find; then, the direction of attention 
to matters of real interest to the whole class rather than the 
overemphasis of petty details, of imP,~tance only to the individual 
. ~ 
writer. 
Following a plan of rebuilding a theme by choosing the beet 
in each pupil' a theme and fusing that best into an ideal whole, 
every pupil may see "how good the work would be if it were the 
result of the combined intelligence of the class. Thus no pupil 
is left with the crushing conviction there is no direction in 
which he may improve himself." 
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The Eaooalaureate Examination, given at the completion of 
the secondary school course usually consists of but one question. 
. . 
That one question is, however, extremely comprehensive, and it is 
more than doubtful if many of our college graduates could answer 
it satisfactorily. Here is a sample question, given at Rennes, 
in July, 1913. 
"Who is your favorite poet ? Explain the kind of pleasure 
that you derive from reading him. Above all, refrain from re-
citing a lesson you have learned; say simply, and as elegantly 
ae Y9U can, that which you have understood--you. And do not 
write upon this subject unless you can discuss a poet who is 
. 
known to you ~hrough your own reading of his works and whom you 
prefer to all others through your own personal taste. Literary 
platitudes will only injure your case, Give extreme care to 
organization and style." 
Turning now to the second form of discourse studied in the 
senior year, namely, Description, we find that Description is 
that form of discourse which deals With attributes or qualities. 
The following exercises on Description are ba sed on suggestions 
from Webster's "Secondary English." 
Enumerative Description: 
1. Write a description of how to build a radio, so that a 
boy could construct one. 
2. Describe a lost cat or dog so that the finder would be 
sure that he had found your dog or your cat. 
3. Describe an escaped thief so that the police could recog-
nize him. 
4. Select a common object and pick out some detail that you 
had never noticed before. Describe that d.etail and see how it 
differentiates that object from all other objects. It might 
begin in one of these ways: 
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"The one thing that attracted my attention to this dog,cat, · 
horse was ••• Instead of tbe usual ••• I saw there ••• 
How different our baby is from other babies ! 
It is a fine old oak tree; and I never see it without thinking 
of a ••• There is something about this tree that seems different~, 
Description from the physical and mental point of view. 
1. "Describe your own room as it lboks to you when you return to 
it after a bitter disappointment. Does it bring you comfort ? 
or does it add yet more to the torture you are suffering ? Assume 
either one or the other attitude and select tbe objects that make 
a sad or a glad piQture. 
2. Describe your own dog, which you love muoh. How will you make 
the reader see how attractive he is ? 
3. Give the class a vivid picture of a ne'ighbor' s dog, just 
after he has killed your pet rabbit or your pet bird. 
4. Complete this: What a miserable little wretch he was ! 
5. Row beautiful she looked on that night of her fwrst party. " 
Describe the school iunohroom, before the lunch period; during 
the lunch period; imme diately at the end of the lunch period. 
Bring out the contrasts by means of vivid word pictures and 
cleverly inserted details as to time, place and the atmosphere. 
We now turn to the third form of discourse, Exposition, which 
is closely akin to description. Exposition is defined as 
"that form of discourse which aims to explain a term or a 
proposition." Text-books, scientific articles, newspaper editorials 
and. advertisements are some of the commoner forms of Exposition. 
There is more need for the painstaking use of connotative 
words and phrases in Exposition than in any other form of die-
course. A careful, thoughtful perusal of the dictionary is 
essential. 
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Methode of explanation or exposition are: the use of definite 
details, going from generalizations to specific instances; the 
use of the exact opposite or obverse, telling what a thing is 
~' instead of what it is; the comparative method, telling us 
what a person or thing is like; the repetition of the idea in 
various forms. 
Exercise based on the use of details. 
"Write a single paragraph on one of the following topics, 
including details enough to make the general proposition clear to 
any one who has not thought about the subject. Use an important 
detail to close the paragraph. n 
1. Certain animals possess almost human intelligence. 
2. Travel is a part of one's education. 
3. Some slang words and phrases may become a part of our language. 
4. We enjoy many conveniences our ancestors never knew. 
5. A child can do much that is useful. 
6. Not all rich men are selfish. 
7. I will tell you of the ~abita of some birds I know. 
An exercise based on the use of the obverse. 
"Write a single paragraph on one of these topics. After the 
first sentence, introduce at least three sentences stating the 
obverse. Follow these by some sentences that shall re-state the 
proposition in the affirmative. Have a clear, strong sentence 
at the end.'' 
1. The common idea of success is not always the true one. 
2. Not all new fashions in dress are to be adopted. 
3. There seemd to be no change in •• when I revisited the place. 
Exercises based on the use of comparison. 
"Write an explanation of the origin of springe, making use 
of a simple comparison to make it clear. If it would help, use 
a simple drawing." 
"It was not until 1840 that cook-stoves took the place of 
fire-places. Write ab explanation of a very simple cook-stove, 
using comparisonc . " 
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"Uh6ose·.• anJ"I 9f· the : (fo.llowing topics and make a plan for writing 
a paragraph. Submit both the plan and the pantgraph." 
1. I saw a lily bud unfold.(Liken to the development of a beautiful 
character) 
2. Sleep came to close out the world and its thousand cares. 
(Liken to the shutting of a roll-top desk) 
Exercise on Repetition. 
"Write a paragraph on one of the following topics. Have at 
least three sentences repeating in slightly changed form the first 
statement. Close with a good sentence." 
1. Genius is the capacity for taking infinite pains. 
2. T~e dictionary is the most fruitful and interesting of books. 
3. Kindness makes friends. 
4. Science is ever advancing. 
5~ A merciful man is merciful to his beasts. 
6. The world is growing wiser. 
Every exposition must have a subject and a title; it must 
also have a t~eme, that is, "the position which the writer takes 
toward his proposition. He must re duce his abstract subject to 
a concrete proposition expressed in a short, clear sentence. 
For example, the general topic of Radio Broadcasting is too 
general and abstract. The proposition that "Radio broadcasting 
is one of the outstanding integrating forces of society today" is 
less vague, but is unsatisfactory. "The radio bestows many cultural 
and historical benefits to mankind" states a definite theme. 
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~e now turn to the fourth form of discourse, Argumentation, 
which has been defined as "that form of discourse the purpose of 
which is to prove the truth or falsity of some :proposition." 
Argumentation is not usually a popular subjeot in the English 
curriculum. This is largely because of the way it is taught. 
It is looked upon with disfavor by teachers and pupils alike, and 
the sooner it can be dispensed with, the better for all concerned, 
is the universal attitude. 
"For the work in debating, wide reading on subjects of national 
importance. These subjects should be of present interest and should 
not be too difficult nor involve too much detail," very wisely 
remarks the Committee on the Reorganization of English in the 
Secondary Schools. 
But here are some of the subjects offered for debate, for 
which 'the pupils are expecte d to show unbounded enthusiasm. 
"The French contributed more to the victory at Yorktown than 
the Americans. 
The treatment of Benedict Arnold has been unfair. 
The Mexican war was not justifiable.n 
The pupils' hearts are not in this kind of work. They would 
seize with avidity upon some subject of present interest, such as 
the McNary-Haugen Farm Relief bill, or the proposition that all 
studies in the high school should be electives, or that student 
government should be a regular institution in the High Sohool. 
Argumentation is composed largely of exposition. But to 
the expository facts must be added the power of persuasion. 
You may tell a child that the earth is round, and marshal an im-
posing array of facts. But this is not argument, unless you 
convince him that he is wrong in thinking the earth flat. 
Exercises on Argumentation. 
"'Prove to a twelve-year old child one of the following 
assertations:-
The sun does not go round the earth. 
I,ightning is a form of electricity. 
The earth's axis is inclined. 
· .. 
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Give all the reasons that you can that Jeanie used to convince 
her mother that she should be allowed to go to a class party. 
Arrange them in order of climax. 
Give as many reasons as you can for changing the school 
holiday from Saturday to Monday; or from Monday to Saturday. 
Submit ten questions for discussion that are easily com-
prehended, interesting, not obvious, and are susceptible of 
proof. The questions will provoke greater discussion if they 
have a local interest, Formulate five of these so that they 
will include just what you wish to say, will not beg the question, 
will not be ambi~ous, and will be in the fewest words possible. 
They should be eo fairly stated that you would be willing to 
discuss either side of the question. 
Make a brief for the introduction to one of the following 
questions. Remember that the introduction should be the s·eme, no 
matter which side of the question you intend to take. 
Resolved,That admission to co l lege should be gained only by exam-
ination. 
~rite at the head of a sheet of paper the question you have 
chosen for analysis. Below it write in parallel columns a com-
parison of the contentions on both sides of the question. At least 
ten contentions should be listed on each side. Complete the brief, 
ready for debate." 
Preliminary Work 
A. Posters 
BETTER SPEECH WEEK 
1. · Artistic Self Help Methods--Wbhlfarth Page 106-9 
Brought in by Mil ton Junior High - Agnes E.Barry 
Julia R. O'Brien 
2. Cartoons 
a. Stone marking burial place of' poor English family 
- " a in' t•• "I done" etc. 
b. Poor English hanging on gnllows. Mil ton 
3. Homonyms. Illustrated by drawings or by pictures cut 
from gdvert isement.s. Milton 
B. Slogans--viTitten by :pupils--committee ap}~inted--best selected 
--one put on bom·d in home room each morning of Better Speech we elf:. 
c. Oral topics in each E.nglish class. Class shooses pupil giving 
best topic. A t O}J ic is assigned like A.Brave Deed; each oontes-
t ant plans his t a lk and a contest is held in the assembly hall 
during Better Speech Woelc. Senior High or special teacho rs act 
as judges. It is VGry interesting to the school as a whole. 
II. Tho Week Itsolf. 
A. Memory Gems. 
1. Who Is This Poet? 
Who is this Poet? Re who says for mo 
The thing I f oo l mysel:f but cannot say: 
V/ho lets mo glimpse the pattern of the we b 
I'm we aving on this loom of every day: 
Who shm-: s me truth in g.~rb o f beauty dressed, 
~nd s onds my soul re-kindled on its quest. 
- Clara Horine 
English Journal, January 1926,Voluwn xv. 
Clara Horine is head of tho English Department of im 
Hamtnnch Hig h School, D otro it, Michigan. 
(Brought in byE ileen Burns) 
2. Pledge for bettor English. 
Suggestions for Better E1glish Work. ttGood English Pledge". 
a. "I pledge reysel f to do all in r.w powor to uso and to 
o stabl ish pure forceful English and to croato a love for 
the most v:idely used lane uago in the world." 
(I am sorry that I cannot t oll tho ru thor of this.) 
b.Splendid pastor 11 Gocd. English is the Key to tho 'Succoss'"in 
Book 3 - "Self-Help English Lessons" by WOhlfarth an:d Mahoney 
published by V/otld Book CJompany. 
c.Books 1-2-3 of tho above series as g iven in (b) have many 
helpful and tim~ ly sug~estions. 
d.Fol1owing wore clipped from ~n articlo in tho Literary Digest 
enti tlod "Watch your Spe e ch". I think it was publi smd in 
one of the November numbers OI 1920. 
Resolutions~-
a. I will not omit the last syllable s of words. 
b. I will say "yes" or "no" instead of numhum", "ya", "yeh", 
or "nope 11 • 
c. I will try to impr ove Arror icm Speech by en1;1nciat ing dis-
..::~_: __ 
..  ,· 
.. ~ .. -· 
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... ! .... 
.• .&.· ·· 
tinc.t.l ~v and. -b(l s:psaki.:ng pleDl"antly and. sincerely. . 
d .. I wi J.l t:.·y to make ·my ·count.:;:·;;r' s la;o.g·u~o bo, ... 4 ;-,t:!'u't P~n-:· ;t-.h.-e - :=, 
many boys c~.:.d _;nL3 of foreign :iliations who como here to live-. 
e.,J wi.J.l J,if!ijirn t~ &.rti.c'.<late oorrectly one w:ord. a C..ay for a year. 
"Sl ovc)nl iness i:r.:. ~pcr;ct reflects itst;lf in sloven:!.iness in t hinking". 
11Words 2.l'O llGCtJRsary aids for considering and solving mental .· problems''· 
3. Re solutions (brought in by Julia R. O'Brien) 
B. Plays. 
l. Downfall of ~oor SpeeGh -- Kate Alice White 
M~n- ;::h Bros., Lebanon, Ohio. ·:: ···· 
2. .A Mock Tr i 8.1 
This, may 'bJ G :l!':c!. cJd on suce;eso;fully by tho pupils undor the 
council 8::-J.d. a..:.vi ~~'l c)f the tc;ar:hel' c 
Tho fi.rs-s 3)re:x1rotion is ~>n a;:;sig~'1inont of germ ideas for the 
trial. Ex. M!' L Icr'b was c aught "jay- walking" into an outline 
wwhore hJ harl ;u rJ;u:. ineE: So 1ir " Sla~ was brought to answer fo:r 
the murder of r=.~ .. B·Jdor El:!glish. Mr . At ·was accnse d of moving 
into tho s:mt'J.J}C.C "Utw-:o i:3 ::-10 at? " aftor tr..e signal to stop 
tra ffic. Miss Conjunction was brought to trial for l ack of 
discharging her duts· to appear in a sentence when Mrs. Semicolon 
f ailed to (lOme to tho r·Jstme. 
The se germ idoa2 -v-;ere discussed, and a blind agreed upon. A 
judge , clerk, e.mi sha1·iff were chosen, and the class divided 
into the defending a::1.d prosecuting side of the case. The t eacher 
alternated in tha co,moils fo:r each side. 
Values that stnnd out : 
c. Proj ects . 
a . There vms much pleasure in donduct ing the trial. 
b. I t. ~onv.;;yed. a . ploa for bette r English. 
c . TLe pu:Pl.ls bene fitt ed by carrying out a plan they 
conceived . 
d. The benefit of seriously considering the weakness of 
careless spoech . 
1. Bad Speech Bugs. 
Sugge stions for Better EnglishVleek . From Comnnmi ty Englis h. 
M. B. ;:· hJ ~:~;g lflacmillsn Comp.any . 
a. ~.1:1kJ t ags be~r ing the wo:!'ds ''Better Speech Week" the na:ne 
of your school, and t:'B dnto . T io a tag upon each pu]J.il who 
make s a mistnke in English. If the class votes to do so , a 
fine of one c ant may bo col l Jc t od for each mistake. Turn all 
fin,; s ove-r to thu ci..ess t:i:'easur ur to buy something for the school. 
b. If you wLs:1 ~~1e cJasE >:nay provide a Blunder Box. When a 
lJUpll mak;JS a bhmd.er in Engli.::th, he must write out his mistake 
with its con·oction a.;l,i deposit samo in the l:rnx . 
c. .A cm~s)rshi. p co:rnmi.ttee ma~r jot down each mistake made 
with the ncaies of" t:l.e }_)8rson ma1dng it. A certa in time may be 
se t a s i<le for correct LJn of arroEs. 
d. Arrang<l for a Bo ~;ter English COilli)Osition contest . 
o . 11aka b '1d speech bugs . These bugs or imaginary animals 
ropres0nt the common !'Ilistakos in the uso o:fl'· English are labeled 
hair:. t and be cuz and hadn' t ought, e tc. When such bugs are 
cut from black, red, a21d yellow paper and displayed upon the 
wall, the eff ect is stGrtling. 
e 
£. In writing a little play or dialogue to aid the Better 
Speech cause, parhaps the followirtg characters will assist 
you: - Mother Tongue, Miss Polling, Mr. English, Mtss E. F. 
Ficiency, Miss Take, and Private Slang~ 
g. For th e month f ollowing Better Speech Week, arrange to 
have a repor te r in each class who will make notes or mistakes 
in English.. E'10h pupil will act as reporter for one reci ta-
t ion r:e r i od • 
Self-Help Methods in Teaching English - Wohlfarth 
World Book Company pp. 105-118 
Supervised Study in English - Laura I, McGregorf 
Macmillan PN•42-46 
{brought in qy Agnes E. Barry) 
2. Better English Chart (all the classes) 
The ten most common errors of the class will be placed on a 
chart 1 ik8 the 13CCOmpRnying sheet. Each child will have 
a copy of tho cl'.art and will check his own. As the weeks go 
by the nu.;nber of checks will grow l e ss. This self-measuring 
plan will help the child to seo his own improvement. 
This was tri ed out last yoar with success. 
(brought in by Agnes E. Barry) 
3, Corre ct English Chart 
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Namo of Pupil............. Grade •••.•••••••.• 
(Place a check mark in the blank space every time a mistake listed below 
is m9.de. 
I said: Sept. Oct. 
Nov. 
Dec. 
JlUl. 
Feb. 
Mar. 
Apr. 
May 
June 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
0 
.,. 
10. 
Ain't for AM NC'V, IS 
NOT, ARE NOT 
1..~ it for 
I SAW IT 
He done ll for 
HE DID IT 
He don't for 
BE DOESN'T 
ll is Il1i3 for IT IS I 
ll was him for IT WAS HE 
It was her for II' \i.:..:.A::::.S_:::S.:.:HE=--------------------------
Me and John played f'or 
JOHN AND I pla ed 
Bring for TAKJj) 
Loarn :for TEACH 
I got .2. penc i! ~ff M~rx for 
I RECEIVED A PENC~J~.~~FR~O~M~~~ill£Y~·---------------------------------
Can for I'ilA.Y 
(A printed chart explaining clearly why the a bove are \vrong hangs in a conspic-
uous place in the front of the room.) (br ouhgt in by Agnes E. Barry) 
4. Blunder box (see under l) 
5. Loose -leaf note book.to be kept by e ach pupil. 
This book will contain :Ppec imens of the sort off English I am 
encouraging my pupils t o use. 'rhe specimens will be col:le ·cted 
f:r om various sourc e s by tho pupils themselves, and wi 11 include 
soloctions showing 
' 
-4-
Suruner and w inteJ"- -
Sp:,.· ing and autumn . 
A Storm and a calm. 
Morr: i ng a:r:d evening 
Unusur-~ lJ. ·,r xoo d c~~ o i co o f words 
---- - ·-'-· "' ··· ~ --·- - ··- ------~ - -- ·~--
V8~~-~g_·:~_;r_ .lit. forms o f sep.tonce 
_g::_g_:.~g~f_~l~ FaJ,<;l ish 
Ex':i~: · or, sions to avo id ___ ...__ ________ ....___,~- ---
An g~g_iJ:el Q_g_ro_P-t i_g_ in ~hi ch the pupil make_£ note .2£ 
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his Q.:gJ._y~_~§}mes_s_~fi· (br ought in by Miss J,gne s E. Bar:ry} 
.§..Tags. ~see 1). (broug ht in by Miss Barry) 
7 . Work ing sttuation . To-..vn of E ssox Grades VII and VIII. Housed 
in same "building wi t h Seni or High School. The pupils of these 
grada s go to the English t eacher of the Senior High Schoo l for 
Literatu;-:-e and Compo s ition . They have formal grammar wit h their 
home room tea,~he r, (rr1yself ) 
The follow ing are pupil "r eactions as suggested by them in 
their ca~a ign for be tt or spoken Englim: 
a . Bo care ~ul in speaking~ 
b. Avo id yonr 01m1 errors . 
c. Know wha t you ar e going t o say a nd so avoid hesitati on. 
d. Let our oorrect spe 0ch l:y our everyday speech. 
e . Be moro since r e in our daily effort. 
f. Mnke our cla ssroom English our home English. 
g. He lpful sugge stions both t o and fr om others. 
(Holping tho othor fellow) 
h. Inr;:rove some e~ch day. 
i. Choice of literature . - ~e car e ful not to adopt 
' 'p.rovincia li::;m" a s a re1mlt of r eading too much of cer-
t a in t;ypas of stories, for exampl e , Wostern stories of 
lo·aor type . 
We are stressing "b" and "f" this week . (Pupil request) 
Following are some pupi l devise s for Better English po sters. 
To be TilBdo at home . Ind ividual posters to be a secret until 
11English Surprise Party" Octobor 22. 
Cor.v:rsations - Ba s ed on a iW subject - Sci ence , A book 
e n jo 7e d - A hero - Historica l or Geograph ical subje ct -
co;1nn1mity activity. e tc. (Pup il choices) 
-(brought in by He l en P. Mills) 
8u 1J. typical progrnm f or a meeting of the :Be tter English Club 
Roll Call - c:och IDJmbor r esponds -..-,ith a quotation about correct 
s::_:;acr:lh o:c- v;i-ch ,, nev: word which he has l earned to use . 
R.epo:-t of t}lA I,ar.t },leet ing - The Sccretar;y 
List of Errors D istZovered - S couts for the Week. 
The sc outs muy be appoint ed secre tly by the President. They 
l:>hould li s ted f or speGch er rors r1ade by t he class during the 
\veel-c . 
Play: The Valuu of Good En glish - Tho Program Comrni ttee 
A Game v.·i th Word s - Tho Club Members 
Be t to r Em;~ . i sh Pledg8 - The Club Mmnbors 
The following p l cJdgo may be used: I lo ve rey- country, the 
Uni tod States of !.mer ica . I love rey- country' s flag. I l Ol e 
my com1try's l anguago . I promise : t o t r y to articulate 
clearly and to speak plea san tly; to endeavor to use correct 
f'rt1[1ms of speech ever;y .d~ ; · to do all in my power 
creato a lowe for the English language~ tbe most 
widely used langua~u in the wor ld." 
Proj ect Rofer0ncos. 
1. ~-1. B. Flagg - 1/i ::temilLm Company 
2. Self Help Metho·is in :roaching English - Wohlfarth 
3. Supurvi sa u Stuily - MacGr tJgorj 
4. J1-:n1or High School Enrdish" 
D. Quotations. 
I have foun:J. tha -I:; pnt ting tho following quotations on the board, 
discussing thum on..1::.ly and in written composition, leads to a great 
improve man t in spo~~on an:l wr i. t ten English. 
Books are the best things 9 '7e lJ. usod; abusedt among the worst. - Emerson 
The books v1hich he l p you most are those which make you !)i~ most~ The [lardest 
way of l earning is by easy reading ; but a gr en t book, that come s from a great 
thinkor,--it is a ship o~thQ ucht, deep freighted with truth and beauty. 
-The odore Parker. 
The end of 1~arning is to re ad gr eat book s . 
Some books ano to be tasted , others to bo sY:8llov.'ed , and some f ew to be chewed 
and dige sted. - Bacon. 
A home without books is like a room without windows. 
Books are the windows through which the soul looks out. - Beecher 
Reading is -t '·ii to the mind what oxorci'('\o is to the body. -Addison 
In a corner of my house I have 'bool;:s, --the miro:cle of all my possessions, moro 
wonderful than the wishing C3p of the .Arabian tales; for they transport me 
instantly, not only to all p l a ce s, but t o a.!.l time s. By my books I can conjuro 
up before me, to a monen ': --2my existence many o f the gr eat and_Eood men of past 
ages, and for my individua l sat~s fnction , they seem to act agai~the most re-
nowned of their achievements• tho orator s d ecl a im for me, tho historians r e cite, 
the poets sing~ - Arnott 
What is a gre a t love of books? It is somethinr, lik e a pnrsonal introducation 
to the great and good rr.en of aE past tir:1o s. - John Bright 
To r ead without reflGctbg is like eating without diges ting. -Burke 
Next to acquiring gooC:l friends 1 the best acquaintance is that of good books. 
- Co tton 
Nu:tture your minds with great thoughts. To be lieve in the heroic makes heroes. 
- Disraeli. 
Always have some us., fu·i. D.:>: 1.d pleasant book r eady to takG up in the "odd Ends" 
of time.- Bishop Potter . . 
Many a man has dat~:Hl a n :aw fl r a in his life from the r eading of a book. 
Give a man a taste for :;_· ·~ ~; d.iug , anri the means !bf gratifying it, and you place 
him in contact with the test soc i •Jt y in every period of history, with the wisest, 
the wittiest, the t ence:>:(;!st, t~1e or;;rrest and the purest characters who have 
adorned humanity. - rer&C.1lol, 
No book is worth anyt~1in::; which is n9 t 1iJOrt h .!!lllch; nor is it serviceable until 
it has been re :.1d 3nd re .. re nd , a:r.i l oved and l oved again; and marked, so that you 
can r e f er t o the pass.'1gos you v:ant in it, s s n soldier can se ize the weapons he 
ne eds in an armory. - Ruskin. 
If the crowns o l 3ll kingdom::: of the Empire were laid down at my feet in ex-
change for my books and my lovo of r eadi11p; , I would spurn them all. - Fine lon. 
No one has a ny cl8 im to be considered well r e ad who is not familiar with the 
Bible and Shake speare . Some one said that all other books in the En~lish languRge 
might bo destroyed and y d t le :ave us an exceedingly rich literature--therefore · 
quot a tions from both those sourcos,I h nve ~eund,furnish exce ll e nt material. 
For helpful poems J ha·:e nsed. ; Sco t t 's "Patriotism"; "Wha t Constitutes a 
S-tate", Jone s; "Th.s.nai o:;:>s i s'', Brycmt; "'J:'he Chambered Nautilus", Holmes; 
"lfouldst Thou Livo Lo,J€? '· , Ran do2.ph; "'-~Ps alm of Life ", Long fellow; "Long Lif·e ", 
Kennedy. 
Ora l and wri'~ten .Eup,:l L:::--. can be clos::J ly tiod up to the chiJld' s experience 
and inter e st. Let him w::!:· i c~ dhout his \'"fOrk , how he , did it--what he did--his 
difficultie s in do in g- i t - --·what particular thing he l e)a rned? Surround him with 
ample n'1terial f or e :x.pressi.o n~ sel ected stories of espocfal intere st, moving 
pictur e s, drama t i sed stor i o R . 
Writing l e tters of al l k~nd s is c onducive t o careful and better English; 
. lette rs to the Mayor, the Gol er:cJOr, tho Pre siden t; t"or school documents to the 
Bureau o f Educa tion; fo}.' su-c.sf"Jr i:_:ltion member ships to Current Events; to adve r-
tisers for samp1J s of all ~>:Jn,.l; ., (brought in by Miss McCormack} 
E. Songs • 
Eat t a r Spoech ( Gmilo s) 
Bettor SpooeL -.-v :ll mc.'ke us happy-
Be tter Spcec:-: ''"'-ll make us trua 
Better speech 'l!<.:.n c~'3se aw o.y "tho demons" 
As tho sunbJams stea l wway the dow 
Be tte r speech ~ww :t:J s a tender rroaning 
For tho boys a~d g irls of U.S. A. 
And tho speech t hat fills our l i vo s with sunshine 
Is the gocd speo ch we uso e2ch dny . 
· Pa ck Up Your Errors (Pa ck Up Your Troubles) 
Pack up ~rour o:-rcr s i n yo ur c ld school bag 
And smilJ , smile , smi le 
We pledge t o uso GooU. Engli s h fo r our :flag 
To tr;;x boy s a ll tbe -,vhile 
What's tho u se of studying 
If <YO c an't use better spee ch? 
So pack up :votir * rro:;' s i n ;y·o ur old school b ng 
And try 1 try , try. 
Slang ( Bubbl e s) 
l, WG~ro fc r -:r-o:;~ using sl angwords 
Slnng wor d..::; ·Jvory time we speak 
They a r e "ll' t nice , and if wo think twice 
two VJ ill t 3ke care as though on ice 
Good s pe ech cocu.J s by trying 
Tr ying w i ~h o ach word 
\Vo will neYor m;:!:e nse s lm.gwords 
Not sln::.g,•V wor rls but good S:f€ CCb. 
2. Let's fo r eve:r s ound our endings 
Lot ' s m8.k e o-.rory e nding heard 
We sound the "T" 
Every 1 i ttle "D" 
)lit. t, f'or g<::Jtt ing "i-n- g " 
G Goor' ... spoe cL co '!IGS by trying 
Let's fur.:Fe:r ; sound our e nding s 
Let's mako ev~ry ending heard. 
• 
'J:o:3 st t o Unc l e Sammy - {01J.l' Dire ctor Mar ch) 
So lier o ' s t o Un .Jl e [:ammy 
Fa ithful a nd. t r ,J.c 
He r e 's to our Barme r 
Of Red , \'/ i1 itd , Gnd Blue 
And Har e ' s t o ali. l good pe op l e 
On l and and sea 
SpoDk ing t ho hmgu3ge of 
Our own count ry " 
(::;r ou~ht i n b• Miss McCorma ck) 
F. Vocal~l F ry Ma~e Metter. 
1. i grc o t o abolish at l e a st on <J slang p hr ase each week. 
2. E Bc r" ) f us ha s two v ocabularie s. One is passive , con-
s it-Jcing o f worde s whic h v:e umer s tand but never u s e , We 
shoul~, '..lse tho se words commonly i n our spee ch. 
3. J_bol is h so - calle d " s t ock-phra s e s " which n ominally have 
an en t ire ly differ ent T!lGan ing than t he om intended. 
Among thc, s o will be found such phrase s as "the acid test", 
Hl oo% r eel-blo oded ," <Jtc. 
4 . Try wr i t i n g verse. In orde r to s e cure rhyme and meter 
you will bo oblig ed t o use words you commonly leave 
inac ~i v o . 
5. 11U 3a t h0 Dic ti onary ".Whenev or yo u find a word that 
puzzle s J·o u as t o it s meaning, s :pe lling , use , etc., j o t 
i t d own aJ::d \'lhen yo n have five or s ix thus jotted do\'.n 
l ook .t l1e m U:? i n t he d ictionary. 
6 . Pe~ e onal Rec or d Car d s c ontain ing chil d's own errors. 
7. "Juni or Hig h Sc ho ol English" Hawley - Houghton Mifflin 
Co . -Excel lent lit t l e monogr a ph on d evide s, gave s, e tc. 
( br ough t i n by Miss Julia O'Brie n) 
lli. Follm·•- Up We ek . 
A. Persenal R~a co rd Cards (See II -F- 6} (Miss 0' Brian) 
B. Cl a ss P CJ:I'J Cr tcr for month f ollowi ng Bet ter Speech We ek. II-.A -1-g. 
(Miss Barry) 
Sm.IIMARY OF SECTION IV 
Principles Applicable to the the Twelfth Grade. 
In Section IV, Principles Applicable to the Twelfth Grade, 
the following topics have been treated: the a ims, material and 
method of 12th grade composition as set forth in the bulletin 
54. 
on the Reorganization of English in the Secondary Schools, No.2, 
1917; Narration, Description, Exposition and Argumentation, the 
four forms of discourse especially studie d in the 12th grade,are 
nex t discussed, with definitions of each, exercises on each, and 
a description of some actual class work in !Tarration; a census 
of 12th grade reading tastes; a lesson plan on the study of 
the short story; a detailed analysis of the way French boys 
learn to write, based on Rollo Walter Brown's book, "How the 
French Boy learns to Write"; seven mimeographed sheets con-
taining suggestions for Better Speech Week, as worked out in 
the schools of Boston and the surrounding suburbs. 
55. 
The Tra.ining of the English Teacher. 
"Anybody can teach English." Few really believe this today. 
English, properly taught, is one of the most difficult subjects 
in the whole curriculum. 
The good English teacher must be well-prepared a-nd have 
many outside interests. :K'..nowledge of the rules of grammar:.'.aJld 
of composition and an innate love of books should enable her 
to teach literature and composition with equal facility. The 
power to speak and write English correctly is a prerequisite. 
She must, of necessity, set the proper example to her students 
in the correct use of English, and she should, therefore, care-
fully avoid all ambiguity, slang, or colloquial speech. 
In addition to thorough academic training, the good English 
teacher should ~ake active part in community affairs; she should 
appreciate and enjoy the beet in music, art, drama and modern 
literature. She should indulge in some form of athletics to 
keep her mind and body healthy. 
Subscription to professional magazines and active affilia-
tion with professional organizations in the teaching world will 
keep actively alive her professional interests and knowledge. 
A broad and sympathetic knowledge of questions of the day is 
also essential. 
Sympathy, a sense of humor and good comradeship will endear 
her to her pupils and aid in the orderly conduct of the recita-
tion. 
In college, she should take a broadly cultural course, 
specializing in English, but also including History, Philosophy, 
Science, one foreign language; French, German, Italian or SpanishJ 
Latin. 
Advanced courses in English composition she should take for 
the mental stimulation and the skill in self-expression which 
they afford. A knowledge of her own errors will make her more 
sympathetic. more tolerant and more able to help the pupils, 
when they make similar mistakes. 
Work on the college newspaper or magazine will enable her 
to organize a school newspaper, if the school to which she goes 
does not already have one. If it has, she may more readily be 
of assistance to the struggling young editors and reporters, 
with her suggestions and criticisms, gleaned from experience on 
the college paper. 
A background of EngliSh and American history is essential 
to the successful teaching of the literature of that country. 
The anti-slavery poems of Whittier will mean little to one un-
familiar with the attitude of the North in the Civil War. 
56. 
Certain authors to be studied carefully include: Chaucer, 
Shakspere, Milton, Pope, Wordsworth, Browning, Tennyson,Kipling. 
In American literature, they will include: Emerson, Lowell, Long-
fellow, Holme·s, Whittier, Poe, Hawthorne, Stevenson,Irving. 
The English teacher should have outside interests in 
addition to reading. She should enjoy a nd know how to ev'l~ate 
the excellencies and the defects of a good debate; she should 
appreciate fine acting and be a patron of the drama; she should 
cultivate a taste, if she has it not, for ~usic and for art. 
Her recreation should include some form of athletios1 tennis, 
~olf, swimming, hiking. 
Professional interest may be stimulated and sustained by 
subscribing to the English Journal and to other professional 
literature. 
English is much like Science; it is in a c6nstant state of 
flux. One cannot sit back complacently, after graduation from 
college and assure herself that there is nothing more to be 
learned upon the eubject. New literature is constantly being 
put upon the market and it is the du~ as well as the pleasure 
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of the good English teacher to inform herself about it. Much is 
ephemeral, to be sure; but while the p(.Bsing interest is at its 
height, she must know something about the novel or the short 
story in which other people are interested. She must not be like 
the people who"enjoy not enjoying what other people enjoy." 
A knowledge of current events is also essential. The teacher 
who prides herself upon not reading the daily news is not the 
teacher for an English class. Pupils should be encouraged to 
write upon topics of the day, rather than upon past events in 
which they are not vitally interested. It may be difficult for 
them to find material, but the effort and the time are well 
expended. It will make them more intelligent and more interest-
ing to those with whom they come in contact. 
That the standards for the English teacher have been in-
creased greatly is shown in the following recommendations by 
the Committee on ~he Reorganiaation of English in the S~condary 
Schools. In the sessions of practically alll the larger colleges 
and universities special courses have been offered for the 
training of the high school teachers. These courses should 
include, for the training of the English teacher : 
l."Studies in the nature and elements of the various literary 
types, in addition to a broad reading knowlenge of English and 
American literature, 
2. Sufficient training in oral and written composition, including 
public speaking. 
3. A course in the aJ>plication of educational principles to 
the teaching of English in the high school. 
4. Actual practice under direction." 
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Such preparation has actually been accomplished at the 
University of Southern California, as set forth by Mr. Allison 
Gaw, in an article in the English Journal. He teillls us that 
this course provides four college years and a graduate year, 
wherein provision is made for thorough and intensive studies 
in English, foreign languages, history, public speaking, 
philosophy and education, in addition to a specual course in 
the teaching of High School English. There is also practice 
teaching, four periods a week, Emcl a course in school management, 
two periods a week. 
Ev,en with the most expert preliminary training, problems 
will arise in the classroqm upon which the novice will need 
advice. Where is· she to get this advice ? From the Read of 
the Department, if she is in a large school. But if she is in 
a small high school, she is very likely to be the head and the 
whole department, herself. What, then, is She to do ? The late 
Clarence D. Kingsley, High School Inspector for the Massachusetts 
Board of Education, suggests the following aid: 
"It is recommended that each State department add to its 
force a s pecialist in the teaching of high-school English. This 
specialist would: 
1. Visit English teachers in their classrooms so as to discover 
their individual problems. 
2. Confer with groups of teachers regarding common problems. 
3. Issue bulletins embodying the results of successful ex-
perimentation, giving references to useful material. 
4. Revise from time to time state manuals on the teaching of English." 
As a writer in the English Journal has very aptly said in 
connection with the training of the English teacher, he or she 
must have the philosophy of a Kant, the patience of Job, and . 
the strength of an ox. 
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But perhaps Mr. Charles Swain Thomas in his "Teaching of 
English in the Secondary Sohools," has best expressed the feelings 
of the English teaoher. 
"But his greatest teacher will . be his own classroom ex-
perience. How to stimulate each of the inert, how to direct 
the energies of the vigorous-minded into the moat fruitful 
field, how to develop personality while working under routine, 
how to cling fast to all the good and yet keep his vision open 
to the new- these and a score of other problems are the con-
stant and stimulating companions of that teacher who would be 
the guide, philosopher and friend of each pupil under his 
tutelage." 
SUMMARY OF SECTION V THE TRAINING OF THE ENGLISH TEACHER 
In Section V, The Training of the English · Teao her, the 
essential qualities necessary for a good teacher of English are 
first mentioned; she must be well-prepared academically; she 
must have numerous outside activities, to broaden her mind and 
her sympathies: she should enjoy and appreciate fine literature, 
music and art; she should subscribe to professional magazines, 
notably, the English Journal. In college, she should have 
taken a broadly cultural course to furnish the prpper background. 
Standards ~or the teaching of English have been greatly 
improved, and recommendations by the Committee on the Reorgan-
ization of English in the Secondary 'Schools for the improvement 
of teaching high-sohool English have been quoted in full. · 
Problems that may arise in the classroom are to be solved 
with the aid o-f a specialist in high-school English, appointed 
by the Stat~Board o-f Education. 
The advantages and the pr.ivileges of the fine English teacher 
are summed up in a quotation by Charles Swa~n Thomas. 
I 
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